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AESTRACT 

This pap«r r«vl«ws th* history of Ansrlcan tsachsr 
training. Ths t*ach«r sducatlon program provided by Pennsylvania 
8tat« University, Capitol Campus is described as an example of a 
present-day American teacher education program. Objectives and means 
of Ivplementatlon used at the University are described briefly. A 
four-item bibliography is included. (NJN) 
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Of fMI Of l»iKAtl9« 

'iii*' PiMUtHy I v«in i ^1 Sliitu luttvertiity C^ipilol C«nnpus 
1 1 r« III the t^*.i*!.cr iin<J ,)rovi»lonfc ior lilu pruf io;:** I i>*'c p^irii- 
liou K.ivc cl.jnj;...] ^•*:v.L vIujI slnco thv coloni.il p^^^'i^^* tit* vi.p.tfcnth 

J Iwiw u li'CcL , r.-, t! 4ii tov;..,];ip of iiiiv or luotKi houbcl.oi^^orb 

appoint tLJciicr to tcJcl; cl;ilt.rt:n ot thu arcw to read and write. 1 1" ii ^ 
coirciUnlty nunbv.j».d j ht-r.Jrcd or r/.ore houRcholderi , o :.uistt'r wj« to be 
appointed to sal up n grM4r..iir school u.id prepare sludentc for tlio 
University. There wd» no irorrr.ol teacher training at this tln:.c; teachers 
were appointed fro.n the populace of tl e town In which tl,cy wer^s to teoch. 

It is intereistin«; to note that Thomes Jefferson, fin early An^ric^n 
leader, in proposing a bystem of free public education suggested tl«at 
those students who could not qualify for higher education might veil becooie 
future gracimar school teachers. This was in the 1780' s. According to 
Jefferson* those capable of going on to college vers destined for greater 
things than becoming teachers. 

In 1827 the newly established Boston English High School required 
that Its teachers be competent to teach American History, Bookeeplng. 
Geonetry, Surveying, Algebra, Latin, Creek, General History, Khetoric, 
and Logic. The era of apeclellzatlon obviously had not yet begun. 

The advent of Inatitutlonallzed teacher training In the United States 
began in 1839 in Uxlngton, Kaaaachusetta vl^h the eatabllahBdnt of the 
firet etate school exclusively concerned with the training of teachera. 
Theee early teachera* colleges were then referred to aa normal schools, a 
of uncertain origio. 
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i'hu tbiijntijls 01 to:ichcr tralnins in this era were s^l by t]\Q founJcr* 
to include the lollowlr.^: 

1. 'i'hii btbt r.ctliOclii 01 govern In^ a zchcol. 

2. :ni.truct ion iu wli,.L w*.ti vcimVCc^I to tl.e "ptculiur art of 

ii. A pr» ciuc achcw-)! in v^.ich the trainees coulu hjve j cl^ance 
to exercise their Icj^niucS of ini^truct ion^l principles. 

4. A careful review of the contnon brancius of le^irnln^j; with the 
aim of having the teacher "know thing* In a masterly wuy, 
curiously, nicely, and In cheir reaaon/' ^ 

The growth of the atate norsial achools waa relatively slow until the 
lat« 1800* ;r whan a period of rapid growth occurred. In 1890 th« 135 schooU 
enrollad a to^c^l of 26,543 students. Normal school graduates ordinarily 
beciicie elcnontary school teachers, with the secondary teachers being 
generally selected from the colleges and unlversltiea. 

It ia important to note, however, that in many states at this time 
attendance at a normal school or university was not taandatory for becoming 
a ttacher. All that waa officially required vaa tc paaa examinationa 
set by the local school auchoritiea, 

Hcvever, the states gradually established requiretnenta for teachera 
that included a colle^a degree » beginning in the early 1900* a, 

Thia led to an improvement in the academic programs of the normal 
achoola, aa they were forced by certification requireaenta to offer a 
four yoar degree program^ Originally normal achool academic a Mre no better 
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thnn tho&o ol tlicir cor.Lw:r.;>or.iry hi^h schools ^nd row rcciulrvd hi^\A acl.ool 
i^raduflt ioa for jK!;..i^i.io.i. 

hy 1V27 all i,L.*tcj Vi.rc CurriiyUij twjchcrs ou the collc-e 

atiundancc. 'i" ,1 bccr.r..^' knoun suLc iicl.ool^ in wi.o 

LWv'nticth c«.;.lu;y, ^o^lc^^i, j/.J uiuvcrsicic^ dcvclOt>d ;inJ fXijar.uoJ 
tcochcr tr:jlnin/ pro^r.K.-.b . 

Vurious ijJuc:iLio.;al philosophies tinjoyeu asconaancy in Arr»aric«j;; 
education in the iwcpiticlh ccaujrv. In the early 190O's the schooU were 
;cnei-ally sub jcc t-or icnlcd , wit.i little or no eir.phasis in the curriculun? 
on such aviius as siocial adjustr.;ci»t. In the late twcnities and thirties a 
flexible learning :retho^ 1-^ )wn as the Activity Method which included large 
blocks of Incerrclatcd k^icwledge rather than rigid tmphasis on specific 
subjects. In the forties pro^jressive education becaine popular in the 
schools, with its emphasis on child-centered education and individual 
difference*. AUhou^jh undergoing recurrent criticism from adherents of 
the €$«entlali8t philosophy, with Its gtrett on learning of fundamentals 
and memorization, the progressive theories of education are still pre- 
dominant In most American schools. Teacher training Institutions have 
of course, reflected these trends In educational philosophy. 

Present Amerlcsn teachers* colleges stress field experiences such as 
student teschlng In conjunction with thorough academic preparetlon for 
teaching. Prospective teachers choose speclaLlzatlcn In either elerentary 
or secondary education, and their preparation Is geared toward this. 

An exanple of preaent teacher training nethoda at American universities 
is provided by the Pennsylvania State Univeraity Capitol Campua, where I 
ni a Ma6er of the faculty. 



The teacher trriinirj progrjn strcsbos thorough acadcnac px'cp*Trac ion 
and fl variccy of fielJ experiences with a hu:r.ar»ist ic orientoticn through- 
out the curriculutn. 

The pro^riir. hcs chc following baiiic tenets: 

1, Leachcr is r.»orc effective if knows hia;seli well; Lspcctk, 
of Che curriculura are airr.ed :ipecif ically at this philosophy, 

C, The tCocher should be f::ained to present the n,:cional 
Interests in a T^ay that is meaningful to hir*. 

3. The teacher should have the opportunity to develop his 
own educational philosophy and goals, 

4, The education curriculum should synthesize the theoret- 
ical and the practical as men as is possible. 

These aims are Implemented through the following means: 

1, Onjy candidates are selected who rrr'it the requirenents 
dictated by the college teacher training program. 

2, Upon admission, teacher candidates go through rigorous 
training in th^ academic skills required by the pro- 
feasion combining these skills with extensive field 
experience In the classroom, 

3, The curriculum Includea thorough knowledge of child 
develo(/ment and group dynamlca, 

4, Studenta are placed In the field directly and ahare 
time between the field experience and the classroom, 

5, Studenta are guided to a thorough knowledge of the 
coenunlty and Ita Influeacea on the achool. 

6, The methclology couraea aimed at helping atudenta learn 
how to teach are Introduced In the final two yeara of 




the program* 



- 5 • 

Coi^tinui .J attonpts are njdc to connect the best in 
educ;iti theory with the best In educational practice 

by the xnterrcUtedness of the field and classroom 
exporiencc'sj 

Course coutent in the education curriculum ranges from physical 
education to modern n::.th and from concrete to abstract concepts. The 
courses include integrated subject areas. 

The practical application ranges froni tutoring one child to teaching 
a whole class under the direction of the college supervisor and the 
classroom master teacher. 

The faculty of the Capitol Campus is of diverse background, all having 
graduate degrees and nosc having attained doctoral degrees. The future 
trend is toward employment of only those with doctorate degrees. Most 
of the faculty have public school reaching and/or administrative experience 
at either the elementary or secondary level. 

The mode of instruction is set by each instructor wirhin the general 
framework of University objectives. Affective teaching is the trend, with 
students having the opportunity to express their concerns and incorporate 
them into the objectives of the course. Individualization of instruction 
iB practiced as much as is poDDible, 

Students choose their own faculty adviAors to assist in planning their 
.cadt-mic programs and helping when the need arises. Students also have the 
option of changing faculty advisors if they want to. Each professor engages 
in counseling with a group of ndvisees. 

The rationale of the program can be lummarized as a humanistic one, 
wherein the individual is the primary concern, Tlirough extenaive field 
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experience it is believed that the students will giiin in self-knowledse 
and self-confidence and citCiJin the positive self-iMge necessary to 
successful teaching. It is believed that if you know yourself, you can 
comaiunicate more effectively. Thus the field experience is as irr.porcant 
as the academic experience. The theoretical should approach the practical 
as r»uch an possible in this as in other areas of teacher training. 

The rationale also includes the belief that a diverse, well-prepared 
background on the part of the faculty makes teacher training more effective. 

It is believed that self- init iaccd learning is more beneficial to 
stuOentSy that better learning is attained in this way. Inherent is the 
belief that you can teach teaching skills but not the ability to teach 
Itself, 
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